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Summary 
 
A lot of developmental work has taken place in the last year since the IQM COE 
assessment. The school continues to work very hard to ensure the needs of all 
disadvantaged pupils, pupils with EAL, more able pupils and those with SEND are 
focused on very carefully and individually by the school. The IM is part of the leadership 
team and this helps ensure that pupils in these groups and those who are vulnerable in 
any way are kept very high on the agenda. The ‘Achievement for All’ programme has 
been important in supporting this work over the past few years and it is to the credit of 
the school that they are about to be assessed as a lead school for this programme. In 
addition, work to ensure that pupils from various groups are represented in pupil voice 
teams has continued to progress with more opportunities for pupils to take a lead in 
representing others. The school has moved away from a model of withdrawal for 
interventions towards one in which teachers and support staff work together to meet all 
needs within the classroom where possible.  This ensures that teachers take 
responsibility for all children, including those with SEND and it also ensures that 
children do not feel they’re singled out as being in need. At the same time the school has 
worked very hard to support the training and development of support staff, including 
HLTAs and TAs, who play a crucial role in the school, to ensure that very best use is 
made of their skills, experience and expertise. This important work has been based on 
sound research by the EEF into making best use of teaching assistants. 
 
The HLTA responsible for outdoor learning explained the developments that have taken 
place this year. She leads with great enthusiasm and brings a lot of experience to this 
work. The school has wonderful outside space and she has ensured that best use is 
made of it to provide rich experiences for the children. The Forest School development 
has been very positive with one of the schools’ fields being used for this activity. All 
children in reception and year 1 spend time each week in the forest school doing team 
activities and, in addition, targeted children are given forest school opportunities, 
including some children from more deprived backgrounds, some who have friendship 
issues, some more able children and some with SEND.



 
A feature of the work of this school is the careful attention given to the needs of 
individual children so that interventions they are given are appropriate to their needs 
and thus the forest school activities are carefully tailored and adapted to meet the needs 
of all the targeted children. In addition, the HLTA leads on planting and growing 
activities, bee keeping and chicken keeping, which is new this year. Again, children are 
targeted to help with the bees and chickens, for example, some quiet boys, a child who 
isn’t keen to come to school, a child with ASD have all found these activities very 
positive. They also gain in self-confidence as a result of having a special role in the 
school. An outdoor learning group for children in year 3 who are on pupil premium, has 
also been very positive for these children who are able participate in various outdoor 
activities, including chicken keeping, planting and growing. As a result, they have been 
made to feel valued and special and their self-confidence has built. 
 
The pastoral lead, who again is a very experienced HLTA, spoke about the THRIVE 
programme that supports mental health issues and has been an important development 
this year across the academy group of schools This programme has built on the work to 
meet the social, emotional and behavioural needs of children that she was already doing 
and provides a more structured approach with the aim of supporting mental health 
needs as early as possible. She works with 25 children who rarely meet age related 
expectations and may fear change, don’t take criticism easily, have a fear of making 
mistakes etc. She works with small groups and with individuals and has a beautiful 
room called ‘The Wishing Well’ especially designated for this purpose. This is a very 
calm environment for the children to play and to talk about their feelings. She organises 
appropriate activities for the children, including some outdoor activities, Lego therapy, 
art and music and she has recently installed guinea pigs into the ‘Wishing Well’. The 
work has an important impact on the children concerned and as a next step she will 
lead training for all staff on the THRIVE approach, which will be very helpful in enabling 
all staff to support children’s emotional needs.  
  
The 2 TAs who lead on speech and language work explained the important work they 
do in leading speech and language interventions for children. They screen children 
using the ‘Language Link’ programme, which shows the areas children need help with. 
They then run groups for about 6 weeks, including games and music. Both staff have 
been ELKLAN trained and they have also received in-school training, including this year 
THRIVE training, as well as dyslexia and autism training. Their work has an important 
impact on the progress of the children they target and a listening group for all reception 
children has been a very positive development this year. They provide homework packs 
as well and communicating with parents to support them in helping their children at 
home.  
 
The member of support staff who leads on OT described her role and the various 
strands on which she leads, including handwriting, fine motor skills and gross motor 
skills. She works with over 20 children with a variety of needs and uses many strategies 
to support them. She helps children with memory issues, coordination issues, emotional 
issues, including aggression and children with ASD. Again, she is very experienced and 
knows the children well and as a result she can tailor the activities to the individual 
child.  She also communicates well with parents, who are very happy with her work and 
have given very positive feedback, for example, on their children’s improvements in 
hand writing. All children are assessed at the start and end of her work and the impact 
has been very positive with children making huge progress, for example, in 
handwriting, sticking, cutting as well as in gross motor skills.  



 
 
There are many opportunities for pupils to take on roles to develop their leadership 
skills. These include the school council, peer mediators, the pupil leadership team, 
young leaders, prefects, the communication leaders, digital leaders, English leaders, 
library monitors, house captains and two school captains. This year additional groups 
have been added, including beekeepers, chicken keepers and the sports’ crew, which 
have also enabled children to participate in a variety of outdoor learning/sporting 
activities based on their interests and talents. As a result, there are many opportunities 
for a whole range of pupils to develop their self-confidence in taking a lead and in 
representing and helping others. The two school captains who gave me a tour of the 
school were excellent representatives of the school and gave a very positive and well-
informed picture of the work of the school and the lessons taking place in all years. The 
beautiful library with scenes from Alice in Wonderland painted on the walls is a 
wonderful space for children, enabling group interventions to take place. They 
explained the different activities taking place in lessons, such as cold tasks, hot tasks 
and they also showed the displays explaining key features of the school’s policies, such 
as sapphire ties for supporting the school’s values, such as being respectful and 
responsible; star of the week and the ‘Wheel of Learning’ that links to the sapphires. 
They also explained the different types of artwork in the school’s art gallery, to which all 
year groups have contributed. They highlighted the computing display and the sports’ 
crew area with trophies and photos of the pupils participating in a variety of different 
sports.  
 
The pupil voice groups meet regularly and contribute their ideas, which are listened to 
and valued by the school community. Pupils in the pupil leadership team have, for 
example, recently observed art lessons with a view to feeding back to staff and making 
suggestions to further develop this very strong curriculum area. Pupils spoken to were 
friendly, self-confident, enthusiastic and happy and were able to become involved in 
mature conversation about their school and their learning. They are very motivated and 
love their school and the rich opportunities it provides for them. They were keen to talk 
about what makes their school special and they explained their respect for all staff and 
how they encourage and help them. They also stressed the calm and very friendly 
atmosphere in Whyteleafe that helps them to learn. Comments from pupils about their 
school included, “You know everyone very well: it’s very friendly and nothing bad 
happens – there’s always a peaceful vibe”, “You make friends, have fun and learn a lot. 
You also help others and that’s what makes it special”, “Your friends are always here for 
you, even when you struggle in class”, “We went to the O2 sand we sang – we had fun. 
We also do things like go to the Royal Albert Hall to sing with the choir”, “It’s a very 
artistic place where we learn lots of things and have lots of clubs. If you have a talent, 
you can put a note to the school council and they will try to make something happen, for 
example, they organised a science club run by pupils and staff”, “Our school trips and 
journeys are very special”.  
  
Teaching and support staff are valued for their expertise: quality first teaching 
demonstrates excellent practice and teachers are continually reviewing and further 
developing their skills to meet the diverse needs of all children. Lessons are planned in 
detail, ensuring they are interesting and challenging for everyone and there are many 
imaginative and exciting activities planned for pupils. Features of lessons observed on 
the day, included excellent interaction between pupils and between staff and pupils; the 
use of a range of resources to support learning, including a variety of maths resources 
and chrome books to support writing and group work with excellent support provided 



 
by teaching and support staff. In classrooms the atmosphere is very calm: children are 
extremely well behaved and are clearly enjoying their learning. Support staff play a vital 
role in the school, leading projects and clubs, planning and implementing interventions, 
supporting in class and providing crucial support, for pupils and their parents. In this 
school staff are proactive, flexible and motivated and their ideas are valued. In classes 
teachers and support staff work very well together, supporting the different needs of all 
pupils. Indeed, it is not always evident who is the teacher and who is the TA or HLTA. In 
lessons visited on the day with the IM all pupils were very focused and motivated.  In a 
year 2 Maths Mastery lesson, children were using full sentences to explain their learning 
orally to the class, giving reasons why and explaining why they might disagree with 
what has been said by someone else. Task boards are used for children who find it hard 
and children who need them have individual timetables on their tables to support them 
in the routines of the day. A change in the way TAs work has involved them working 
with all different ability children rather than only the most in need. An example of this 
in one class was where the teacher worked with a small group of less able pupils in the 
adjacent room while the TA led the class. “We want the most in need to have the most 
access to the teacher”, explained the IM. In another class a TA was leading a phonics 
session with a group of 10 children, using the interactive board to spot the real words 
and made up words. As a result, more interventions are taking place in class with 
teachers and TAs deciding on the priorities for support. There was a very positive 
atmosphere in all classrooms with all children clearly very motivated to complete their 
work, whether it was writing in year 4 or focusing on their Maths in year 2. Classrooms 
are positive environments for learning with excellent displays supporting learning.  
 
There are significant numbers of pupils with a variety of SEND and the IM is rigorous in 
ensuring that ongoing training takes place to ensure staff are equipped to deal with the 
needs of all children in their classes. This year the major focus on changing the way 
support staff are used to ensure that their expertise and experience is put to best use 
and that teachers are able to focus on all children has been supported by training for 
support staff on issues such as THRIVE, questioning, scaffolding and ‘maths mastery’ all 
of which is having a positive impact across the school. Support staff meet regularly with 
the IM and this ensures that their training and development needs are met. They lead a 
range of intervention groups and work vey flexibly according to the needs of the 
children in their classes. Another element that the IM has ensured in order to put into 
practice the findings of the EEF research is enabling support staff to develop their areas 
of expertise, for example, with HLTAs and Senior TAs leading on issues such as forest 
school, speech and language, occupational therapy, mental health support and other 
interventions.   
 
This is a reflective community where very interesting developmental work takes place 
to ensure strategies meet the needs of pupils. On a wider level, the school works closely 
with the other school in the academy group, on many aspects of CPD and sharing good 
practice. The school bases its work on sound research and the IM is particularly 
rigorous in ensuring that important aspects of research are implemented very carefully 
in the school. There is an attention to detail and to individual needs that ensures all 
children are able to thrive and achieve.  
 
The school is continually developing its excellent practice on inclusion and is sharing its 
practice with other schools in its academy chain. I recommend that the school continues 
to hold Centre of Excellence status, is reviewed in one year and moves towards Flagship 
status at its next assessment in one year’s time. 



 
 
The next review will look closely at how the school has interacted with its Inclusion 
Cluster and promoted continuing outreach. Evidence of Cluster working will underpin 
the capacity for the school to move towards Flagship status. 
 
Assessor: Pauline Roberts 
 
Findings confirmed by Inclusion Quality Mark (UK) Ltd:  
 

 
…………………………………………. 
Joe McCann MBA NPQH 
Director of Inclusion Quality Mark (UK) Ltd 
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Sources of Data: 
 
Meeting with the Inclusion Manager/SENCO; a tour of the school led by the school 
captains; meeting a group of pupils; visits to lessons with the IM; meeting the support 
staff responsible for outdoor learning, speech, language and communication, THRIVE 
and OT; ongoing discussion with the IM and perusal of documentation.  
 
Assessor Commentary (regarding future targets) 
 
• The school’s work to ensure all pupil groups are represented on a pupil voice team 

will continue, thus providing further opportunities for pupils with a range of needs 

to develop their self confidence in representing others. The links with a local special 

school will also enhance strategies for pupils with SEND.  

 

• The work of the ICT lead to support pupils with SEND through a coding club and 

staff training should be very positive for these children. 

 
• The further development of the THRIVE programme through staff training in 

THRIVE techniques and theory should enable all staff to support vulnerable children 

appropriately. 

 
• The ongoing work to increase the attainment of disadvantaged pupils will continue 

through ensuring that each child has the support and access to the appropriate clubs 

and interventions that best suit their needs, interests and strengths. 

 
• The excellent work to develop the expertise of support staff will continue with 

further training within the school, led by the IM and speakers from various outside 

agencies. 

 
• The parent workshops on issues such as Maths Mastery, reading and writing should 

prove very useful in helping parents to support their children at home. 

 
• The named link governor should be a very positive development, enabling joint 

learning walks to take place with the IM. 

 
• The development of links with the local Children’s Centre should be very useful in 

information sharing and in enabling early intervention work to take place when 

children enter reception. 

 
Further Developments (agreed after discussion) 
 
I am very happy to support the school’s action plan as outlined in the assessment 
commentary. 
 
Assessor: Pauline Roberts                                  26th February 2018                                     


