
Aiming to be Inclusive: History

Adapting by outcome Adapting by support Adapting by resources Adapting by pace

Everyone is given the same task, but it is
expected that the completed task will vary
in quality, length and complexity depending
on the levels of ability of the pupils. If, for
example, the task is to record what they
know about a science topic, some pupils
may write several paragraphs, others a few
sentences and others a mind map or a
sketch. Very different outcomes result from
the same task or piece of work.

All pupils are given the same task and are
expected to complete it to a similar
standard, but some pupils get more support
than others. This support could vary widely
from adding structure to the task, e.g. writing
frames, or adult support may be needed to
complete a part of the task.

All pupils are given the same task but some
pupils could be using a range of scaffolding
support such as mind maps and task boards,
manipulatives in maths.
Resources can be other people e.g LSAs,
peers or children from other classes.
ICT support may enable those that struggle
to write to record ideas more easily.

All pupils are given the same task but there
may be a differentiated expectation as to
how much of it needs to be completed in
one go or in a given amount of time.
Some pupils need to move forward slowly, in
small chunks, others may need to move at a
faster pace.
Opportunities may be given for some pupils
to have some pre-teaching, overlearn and
recap what they have learned whilst others
move forwards to new concepts.

Humanities Specific Strategies Humanities Specific Strategies Humanities Specific Strategies Humanities Specific Strategies

Clear objectives are stated at the start of
the lesson.

Historical/geographical vocabulary is
given and discussed throughout topics -
children encouraged to use vocabulary
within their learning.

Model what you want pupils to do.
Adjust the amount of work to be
completed and break it down into
manageable chunks.

Encourage discussion and debate to
enable pupils to share their ideas and
develop the ability to argue a point of
view.

Highly differentiated tasks based on gaps
in understanding/prior knowledge

All children will have access to the same
resources (e.g. maps, artefacts) but
outcome will differ

Assessment opportunities provided for
children to show retention and
application

Use of green pen to edit and improve
own learning based on discussions

Questioning differentiated for
understanding of the children

Mixed ability pairing - slower graspers
have a positive role model and helper
within their learning - faster graspers have
opportunities to develop their
understanding and explanation skills
through communication

Independent, pair and group tasks used
when appropriate

Highlight key points and underline key
words from resources and slides provided
to children

Secretarial/organisational tasks are
minimised in order to focus on humanities
knowledge/skills

Displays to be updated based on current
learning

Relating learning back to own lives in
order to provide further context and
develop understanding

Children encouraged to present and
share their understanding and progress

Sentence stems, cloze activities, key
vocabulary  and generalised statements
to provide further structure within the
learning

Photos and visual prompts to aid and
remind children

Copies of key lesson slides on the desk in
front of some children

Variety of artefacts/resources available
e.g. atlases, online maps,
primary/secondary sources

Some resources can be differentiated to
change the amount of information
accessed

Children encouraged to present their
understanding in different ways (e.g.
timelines, plotting coordinates)

Mind maps, diagrams, bullet points,
pictures, outlines, writing frames

Tasks differ to support different learning
styles

Thinking deeply questions available within
the lessons for quicker graspers

Cross-curricular links (e.g. reading lessons)

Allow additional time to complete tasks

Assessment opportunities differ to allow
pupils to perform to the best of their
abilities

Secretarial/organisational tasks are
minimised in order to focus on humanities
knowledge/skills

Questioning differs in level of challenge to
develop higher level of thinking - avoiding
children rushing through tasks



High quality teaching benefits pupils with SEND The ‘Five-a-day’ principle

The research underpinning the EEF’s guidance report ‘Special Educational Needs in Mainstream
Schools’ indicates that supporting high quality teaching improves outcomes for pupils with SEND.
Five specific approaches—the ‘Five-a-day’ indicated below—are particularly well-evidenced as
having a positive impact. Teachers should develop a repertoire of these strategies, which they can
use daily and flexibly in response to individual needs, using them as the starting point for classroom
teaching for all pupils, including those with SEND.

More information about finding better ways to support pupils with SEND, including these five
principles and more specialist interventions, can be found in the EEF’s guidance report ‘Special
Educational Needs in Mainstream Schools’

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send

